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Abstract  
The aim has been to explore the meaning of the concept "social skills" from the perspective of principals and teachers that have a 
role in educational contexts. Using a descriptive design the technique of natural semantic networks was applied to a convenience 
sample of 81 subjects of the Araucania region-Chile. The results report that the definition of the concept is formed by: 
conversational skills, coexistence, empathy and solidarity. It is concluded that the identified skills benefit the generation of 
appropriate environments for learning and are transformed into a valuable resource to strengthen the training of students 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Academic World Education and Research Center. 
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1. Introduction  
 
School teachers and principals are in a central axis for the improvement of the quality of education, and a number 
of studies show the incidence that the teacher has on the learning outcomes of children and young people of our 
country (Barber y Moursehd, 2008; Panel Expertos, 2010; Vaillant, 2010; Cox, Beca y Cerri, 2011; UNESCO, 
2012).  
Research related to the core competences for the social and professional welfare determine the importance of 
social skills (OCDE, 2005), which is coincident with the ministerial policy (Politica de Convivencia escolar, 2011; 
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Marco de la Buena Ensenanza, 2003). On the other hand, social skills are fundamental for the teaching practice . 
They have an impact on learning, interpersonal relations, coexistence, mental health and the collaboration of 
students and teachers as well as in teacher’s effectiveness (Imbernon, 2006; Naranjo, 2007; Goleman, 2006; Murillo 
y Becerra, 2009; Barber y Mourshed, 2008; Fernandez et al. 2009).  
 
Social skills have been extensively described; however, it is not yet clear what social skills would be more 
relevant to strengthen in professional performance. Therefore, the goal of this research has been to explore the 
meaning "social skills" from the perspective of principals and teachers that play a role in educational contexts. 
 
 
2. Methodology  
 
The methodology has as its foundation a qualitative paradigm, because it is "aimed at the in-depth understanding 
of educational phenomena” (Sandin, 2003: 123); a descriptive design was used and it was formed a convenience 
sample of 81 subjects distributed in 27 Principals and 54 teachers (64% women and 36% men) of the region of 
Araucania-Chile. The technique of Semantic Natural Networks (Valdez, 1998)  was applied to evaluate the concept 
of social skills; the weight Value M was calculated: it indicates the semantic weight and is achieved adding the 
values of each of the similar concepts; Joint SAM: first fifteen words with major Value M and Value FMG: which 
represents the semantic distance between each one of the definite words. 
 
 
3. Results 
 
The following results are the meanings that principals and teachers of educational institutions attribute to the 
social skills and then the categories that emerge of the analysis of content.  
 
1. Semantic networks concept of social skills 
Table 1: Values semantic Network for principals and teachers. 
 
PRINCIPALS  TEACHERS 
SAM M FMG  SAM M FMG 
Empathy 138 100%  Communication 215 100% 
Communication 94 68%  Empathy 179 83% 
Respect 57 41%  Sociability 134 62% 
Relationship 53 38%  Respect 96 45% 
Sociability 50 36%  Tolerance 78 36% 
To listen 47 34%  Friendship 56 26% 
Coexistence 45 33%  Solidarity 49 23% 
Tolerance 41 30%  Relationship 49 23% 
Assertiveness 34 25%  To listen 46 21% 
Comprehension 27 20%  Leadership 44 20% 
Solidarity 25 18%  Intelligence 43 20% 
Dialogue 19 14%  Dialogue 34 16% 
Conversation 17 12%  Interaction 33 15% 
To value 16 12%  Sympathy 32 15% 
Friendship 16 12%  Responsability 32 15% 
 
The central concept of SAM set for principals of educational institutions constitutes Empathy, form the 
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network core concepts of Communication and Respect. 
In relation to SAM group for teachers, it is observed that the central concept of the semantic network is 
Communication. The core is made up by the concepts of Empathy and Sociability. 
 
Figure 1: Graphical representation of the network for all participants. 
 
 
 
Fig1: Analyzing the results for all participants it can be seen that the central concept of the network is Empathy, Communication and Sociability 
are also part of the core network concepts 
 
2. Categories for the concept of social skills 
Taken into consideration the qualitative analysis of the networks, six categories emerge tensioned theoretically, the 
results are shown in Table 2 
 
Table 2: Categories, concepts and M values for all participants. 
 
Category Concept M value Total value 
 
Conversation 
skills 
Communication 309 
460 To listen 99 
Dialogue 52 
 
Coexistence 
skills 
Relationship 102 
407 
Sociability 187 
Friendship 71 
Coexistence 47 
Solidarity and 
empathic skills 
Empathy 317 
390 
Solidarity 73 
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Self-assertion 
skills 
Assertiveness 59 
212 
Respect 153 
Collaboration 
skills 
Tolerance 119 
164 
Interaction 45 
Conflict resolution  
Skills  Arbitration 47 47 
 
The table indicates that the categories that gain more weight (sum M values) for teachers and principals are 
conversational skills (M = 460), Skills for coexistence (M = 407) and solidary and empathic skills (M = 390). 
 
 
4. Conclusions 
 
By analyzing the results it can be demonstrated that for principals and teachers, conversational skills for 
coexistence and empathic and solidary skills are relevant when defining social skills. These are consistent with 
previous research indicating the need to mobilize these skills in teacher performance (Mineduc, 2003; Imbernon, 
2006; Zabalza, 2006). 
To promote nutritious environments which lead to learning in the classroom, teachers might develop various 
strategies or active methodologies that promote opportunities for dialogue. This will give the opportunity to express 
ideas, make requests, listen, make suggestions, initiate and maintain conversations (Monjas, 1994; Gismero 2000; 
Fernandez et al. 2009). Moreover, the skills for coexistence refer to the recognition of the other, building trust and 
have courteous and friendly relationships (Palomero, 2009; Paula, 2000). 
Moreover, social skills consider empathy and solidarity in professional performance. This will involve getting 
emotionally in the place of another, that is, to be able to recognize emotions and mobilize various actions that 
promote solidarity at various levels of the educational community (Goleman, 2006; Davila and Maturana, 2009). 
Finally, we invite teachers to mobilize these skills in the classroom and in turn, we suggest that you consider 
socio-emotional skills described here in the training programs, as a way to contribute to the training processes in the 
know being and living. 
 
Acknowledgements 
 
We appreciate the time, the willingness and cooperation of teachers and principals of schools in the region of 
Araucania who participated in this study. 
 
 
References 
 
Barber, M., & Mourshed, M. (2008). Como hicieron los sistemas educativos con mejor desempeno del mundo para alcanzar sus objetivos. 
Mexico: PREAL. 
Chile, Ministerio de Educacion. (2003). Marco para la Buena Ensenanza. Santiago, Chile: MINEDUC. 
Chile, Ministerio de Educacion. (2011). Politica Nacional de Convivencia Escolar. Santiago, Chile: MINEDUC. 
Cox, C., Beca, C., & Cerri, M.  (2011). Nueva agenda de politicas docentes en America Latina y el Caribe: nudos criticos y criterios de accion. 
Buenos Aires, Argentina: CEPPE-UC y OREALC /UNESCO Santiago. 
Davila, X., & Maturana, H. (2009). Hacia una era post moderna en la comunidades educativas. Revista Iberoamericana de Educacion, 49, 135-
161. 
Fernandez, MR., Palomero, J. & Teruel, MP. (2009). El desarrollo socioafectivo en la formacion inicial de los maestros. REIFOP, 12(1), 33-50. 
Extraido de http://www.aufop.com 
Gismero, E. (2000). Escala de Habilidades sociales Manual. Madrid: TEA Ediciones. 
Goleman, D. (2006). Inteligencia social. Colombia: Editorial Planeta Mexicana, S.A. 
Imbernon, F. (2006). Actualidad y nuevos retos de la formacion permanente. Revista Electronica de Investigacion Educativa, 8(2). Extraido de 
http://redie.uabc.mx/vol8no2/contenido-imbernon.html 
Monjas, Mª. I. (1994). Evaluacion de la competencia social y las habilidades sociales en la edad escolar. En M. A. Verdugo (Dir.), Evaluacion 
curricular: Una guia para la intervencion psicopedagogica, (pp. 423-498). Madrid: Siglo XXI Espana Editores. 
Murillo, P. y Becerra, S.  (2009). Las percepciones del clima escolar por directivos, docentes y alumnado mediante el empleo de «redes 
semanticas naturales». Su importancia en la gestion de los centros educativos. Revista de Educacion, 350. Septiembre-diciembre, pp. 3 5-399. 
1073 Carmen Paz Tapia-Gutierrez and Sixto Cubo-Delgado /  Procedia - Social and Behavioral Sciences  197 ( 2015 )  1069 – 1073 
Naranjo, C. (2007). Cambiar la educacion para cambiar el mundo. Chile: Indigo Cuatro Vientos. 
OCDE. (2005). La definicion y seleccion de competencias clave: informe ejecutivo. Extraido de http://www.deseco.admin.ch/  
Palomero, P. (2009). Desarrollo de la competencia social y emocional del profesorado: una aproximacion desde la psicologia humanista. 
REIFOP, 12(2), 145-153. Extraido de http://www.aufop.com. 
Panel de Expertos para una Educacion de Calidad (2010). Informe Final: Primera Etapa Propuestas para fortalecer la profesion docente en el 
sistema escolar chileno. Extraido de http://www.mineduc.cl/biblio/documento/201007091211380.Informe%20final.pdf  
Paula, I. (2000). Habilidades sociales: educar hacia la autorregulacion. I.C.E. Universidad de Barcelona: Horsori. 
Sandin, M. (2003). Investigacion cualitativa en educacion. Espana: Editorial McGraw Hill.  
UNESCO. (2012). Antecedentes y Criterios para la Elaboracion de Politicas Docentes en America Latina y el Caribe. Paris: UNESCO.  
Vaillant, D. (2010). Iniciativas mundiales para mejorar la formacion de profesores. Revista brasilena de Estudios pedagogico. Brasilia, v. 91, n. 
229, p. 543-561, set./dez. 
Valdez, J. (1998). Las redes semanticas naturales. Uso y aplicacion en psicologia social. Facultad de Ciencias de la conducta. Universidad 
Autonoma del Estado de Mexico. Mexico. 
Zabalza, M. A. (comp.) (2006). La Universidad y la docencia en el mundo de hoy. Bogota: Pontificia Universidad Javeriana. 
